SEVENTH EDITION

READING, WRITING,
AND LEARNING IN ESL

A Resource Book for Teaching K-12 English Learners
-

SUZANNE E. PEREGOY | OWEN F. BOYLE




Seventh Edition

Reading, Writing, and
Learning in ESL

A Resource Book for Teaching
K-12 English Learners

Suzanne F. Peregoy

San Francisco State University

Owen F. Boyle

San Jose State University

PEARSON

Boston Columbus Indianapolis New York San Francisco Hoboken
Amsterdam Cape Town Dubai London Madrid Milan Munich Paris Montréal Toronto
Delhi Mexico City Sio Paulo Sydney Hong Kong Seoul Singapore Taipei Tokyo



Vice President and Editorial Director: Program Manager: Megan Moffo

Jeffery W. Johnston Project Manager: Janet Domingo
Executive Editor: Julie Peters Manufacturing Buyer: Carol Melville
Editorial Assistant: Pamela DiBerardino Art Director: Diane Lorenzo
Development Editor: Krista Slavicek Media Project Manager: Michael Goncalves
Executive Field Marketing Manager: Krista Clark Editorial Production and Composition Services:
Executive Product Marketing Manager: Lumina Datamatics, Inc.

Christopher Barry

Credits and acknowledgments borrowed from other sources and reproduced, with permission, in this
textbook appear on the appropriate page within text.

Copyright © 2017, 2013, 2008, 2005, 2001, by Pearson Education, Inc. All rights reserved.
Manufactured in the United States of America. This publication is protected by Copyright, and
permission should be obtained from the publisher prior to any prohibited reproduction, storage in a
retrieval system, or transmission in any form or by any means, electronic, mechanical, photocopying,
recording, or likewise. To obtain permission(s) to use material from this work, please submit a written

request to Pearson Education, Inc., Permissions Department, One Lake Street, Upper Saddle River,
NJ 07458, or you may fax your request to 201-236-3290.

Many of the designations by manufacturers and sellers to distinguish their products are claimed as
trademarks. Where those designations appear in this book, and the publisher was aware of a trademark
claim, the designations have been printed in initial caps or all caps.

Library of Congress Cataloging-in-Publication Data

Peregoy, Suzanne E., author.

Reading, writing, and learning in ESL : a resource book for teaching
K-12 English learners / Suzanne F. Peregoy, San Francisco State University ; Owen F. Boyle,
San Jose State University. — Seventh Edition.

pages cm

Includes index.
ISBN 978-0-13-401454-8 — ISBN 0-13-401454-5
1. English language—Study and teaching—Foreign speakers. I. Boyle,
Owen, author. II. Title.

PE1128.A2P393 2017

428.0071—dc23

2015029521

10987654321

PEARSON ISBN: 10: 0-13-401454-5
ISBN: 13: 978-0-13-401454-8



About the Authors

Suzanne E, Peregoy is a Professor Emerita of Education,
San Francisco State University, where she coordi-
nated her department’s graduate programs including
the M.A. in Language and Literacy Education and
the Reading/Language Arts Specialist Credential
Programs. She also taught courses in language and
literacy development for native English speakers
and English language learners. Peregoy earned a B.A.
and M.A. in Spanish literature and linguistics from the
University of California, Santa Barbara. Her Ph.D. in
language and literacy education from the University of
California, Berkeley, focused on bilingual reading, second language acquisition,
and language issues in American-Indian education. Previously, Peregoy taught
ESL to adults and elementary grades in a bilingual education program, and she
directed a multicultural preschool program. She was active in writing California’s
guidelines for preparing in-service teachers to work with English language learn-
ers. Peregoy has published articles on bilingual and second language literacy in
the Journal of the National Association for Bilingual Education, The Reading
Teacher, Canadian Modern Language Review, Educational Issues of Language
Minority Students, Hispanic Journal of Behavioral Sciences, and Theory into
Practice. She is fluent in oral and written Spanish.

Owen E. Boyle is a Professor Emeritus of Education,
San Jose State University, where he coordinated the
Bilingual and ESL Program, chaired the Language and
Literacy Department, and headed the Reading Spe-
cialist Credential and M.A. programs in literacy. At
San Jose State, he taught courses in second language
literacy, language acquisition and reading, multicul-
tural literature, and reading assessment. He received
his doctorate at the University of California, Berkeley,
where he was the Coordinator of the Learning from
Text Program and researched and taught students. As
Assistant Director of the Bay Area Writing Project (National Writing Project) he
taught courses in Panama, Alaska, and California. Boyle served on the California
State Superintendent’s panel that developed guidelines for preparing teachers of
reading and was instrumental in developing a reading instruction test required
for a California multiple subject teaching credential. He has published articles
and research in Theory into Practice, The Reading Teacher, Hispanic Journal
of Behavioral Sciences, Bilingual Research Journal, Journal of the Association
of Mexican—American Educators, Journal of College Reading and Learning,
and Reading Research and Instruction. Boyle taught elementary and secondary
school where he worked with second language learners for 12 years.




This page intentionally left blank



Contents

Preface xviii

English Learners in 21st-Century Classrooms 2

Who Are English Learners and How Can I Get to Know Them? 5
Learning about Your Students’ Languages and Cultures 7
Getting Basic Information When a New Student Arrives 7
Classroom Activities That Help You Get to Know Your Students 9

How Do Cultural Differences Affect Teaching and Learning? 11

Definitions of Culture 12

Who Am I in the Lives of My Students? 12

Becoming an Effective Participant—Observer in Your Own Classroom 13
Sociocultural Factors Affecting Language Use in the Classroom 16
Culturally Related Responses to Classroom Organization 18

Literacy Traditions from Home and Community 19

How Can I Ease New Students into the Routines of My Classroom? 20
First Things First: Safety and Security 21
Creating a Sense of Belonging 21

How Do Current Policy Trends Affect English Learner Education? 22
Academic Standards and Assessment 23
Common Core State Standards (CCSS) 23
English Language Development Standards and Assessment 25

Curriculum Standards, High-Stakes Testing, and “No Child Left
Behind” 26

Socioeconomic Status: Predictor of Standardized Test Scores 27
Education Policy Specific to English Learners 28
Newer Technologies: Purposes, Policies, and Assessments 31
What Kinds of Programs Exist to Meet the Needs of English Learners? 32
English Learner Program Models 33
Research on Bilingual and ESL Programs Serving English Learners 35
Summary 37
Internet Resources 38
Activities 39



vi Contents

Language and Language Acquisition 40

How Have Language Proficiency and Communicative Competence Been

Defined? 42
Language Use in Social Context: A Classroom Conversation 43
Bilingual Communicative Competence 46

Figurative Language 47

What Is Academic Language? 48
Contrasting Social and Academic Language 49
Academic Language Qualities 49
Academic Language Functions 50
Academic Language Linguistic Features 51
The Role of Background Knowledge in Academic Language Use 53

How Does Language Relate to Power, Social Standing, and Identity? 54
Language as an Instrument and Symbol of Power 55
Language or Dialect? 55
How a Dialect Becomes the “Standard” Language 56
How Language Variety Affects the Power and Prestige of Its Users 57
The Role of a Standard Language 58
Misuse of the Term Dialect 59

What Theories Have Been Proposed to Explain Language Acquisition? 60
First Language Acquisition Theories 60
Behaviorist Theory 60
Innatist Theory 61
Interactionist Theory 62
Summary of First Language Acquisition Theories 63
Second Language Acquisition Theories 64
Behaviorist Perspective 65
Innatist Perspective 65
Krashen’s Five Hypotheses 66
Interactionist Perspective 68
Summary of Second Language Acquisition Theories 69
What Are Some Traits and Sequences in English Language
Acquisition? 70
Interlanguage and Fossilization 70
Developmental Sequences in English Language Acquisition 71
What Factors Influence Second Language Development in School? 73
Social Context of the Language Learning Environment 73

Primary Language Development 75



Contents wvii

Age and the Interplay of Sociocultural and Psychological Factors 77
Sociocultural Factors 77
Personality Factors 78
Cognitive Factors 78

Teacher Expectations and Learner Errors 79
Summary 81
Internet Resources 82
Activities 82

Classroom Practices for Effective English Learner
Instruction 84

How Do Curriculum Standards Serve English Learners? 88

How Is Instruction Differentiated to Meet the Varied Needs

of English Learners? 90

How Is Sheltered Instruction (SDAIE) Planned and Implemented? 92
A Science Example with Fourth-Graders 93
A Literature Example with Kindergartners 95
A Social Science Example with High School Students 96
Planning for Differentiated, Sheltered English Instruction/SDAIE 99
Response to Intervention (RTI) 102

How Does Group Work Facilitate Content and Language Learning? 104
Collaborative Groups 104
Cooperative Learning Methods 106
Phases of Cooperative Group Development 107
Jigsaw 108
How Does Thematic Instruction Promote Content and Language
Learning? 109
Organizing Thematic Instruction 110
Meaning and Purpose 110
Building on Prior Knowledge 110

Integrated Opportunities to Use Oral and Written
Language for Learning Purposes 111

Scaffolding for Support 111

Collaboration 111

Variety 111
Functional and Academic Literacy Uses in Thematic Instruction 113
Creating Variety in Language and Literacy Uses 114
Scaffolding 116



Contents

Routines as Scaffolds 116
Literacy Scaffolds for English Learners 117

How Are English Learners Assessed? 119
Definition and Purposes of English Learner Assessment 119
Basic Concepts and Terms Used in Assessment 119

Identification and Placement of Students Needing Language Education
Support Services 121

Re-Designation to Fully English Proficient 122
Limitations of Standardized Language Proficiency Tests 122

Program Evaluation 123

Principles of Classroom-Based Assessment 124
Keeping Cultural Considerations in Mind 125
Planning Systematic, Classroom-Based Assessment 125

Summary 126
Internet Resources 127
Activities 128

The New Literacies and English Learners 130

What Are the New Literacies for 21st-Century Technologies? 134
How Can We Help Students Use the Internet
Effectively and Safely? 137
Comparing Online Reading and Traditional Reading 137
The Importance of Safe, Responsible, and Ethical Internet Use 139
Helping Students Evaluate Websites: Bias,
Reliability, and Accuracy 139

How Can Teachers Use Technology to Differentiate
Instruction for English Learners? 140
How May Web 1.0 and Web 2.0 Be Used for Academic Learning? 143
Using Web 1.0 for Classroom Learning 143
Scavenger Hunts 144
WebQuests 144
Individual and Group Research Projects 144
Using Web 2.0 for Classroom Learning 145

Blogs 146
Classroom Uses of Blogs 146
Wikis 148

Classroom Uses of Wikis 149
Podcasts and Videos 151
Classroom Uses of Podcasts and Videos 151



Contents X

Social Networking 153
Classroom Sites Where You Can Restrict Access 153
Why and How You Might Use Social Networking in the Classroom 154
Teacher Networking Sites 155
What Are Some Additional Tools and Resources for Teachers? 155

RSS: Keeping Track of New Information on
Your Favorite Sites 155

A Glimpse of the Future 156
Summary 157
Internet Resources 157
Activities 158

Oral English Development in Second Language
Acquisition 160

Why Is an Integrated Approach to English Language
Arts Important? 162

Functional Integration of Listening, Speaking, Reading, and Writing 162

Developmental Relationships among Listening, Speaking,
Reading, and Writing 163

Oral Language in Perspective 165

Form, Function, and Social Context in Oral Language Use 166

What Traits Describe the Oral Proficiency of Beginning and Intermediate
English Learners? 168

Second Language Oral Proficiency of Beginning English Learners 168
Second Language Oral Proficiency of Intermediate English Learners 170

What Are Some Strategies That Promote Oral Language
Development? 172

Using Games for English Language Development 173

Podcasts to Enhance English Learning in Your Classroom 174
Songs 174
Drama 174

Dramatizing Poetry 175

Show and Tell 175

One Looks, One Doesn’t 176

Recording Students’ Re-Creations of Wordless Book Stories 177
Recording and Dubbing a Television Show 178

Choral Reading 178

Riddles and Jokes 179



X Contents

What Are Some Academic Language Features of Oral Instruction in Math,
Science, and Social Studies? 179

Academic Language Features of Mathematics 180
Academic Language Features of Science 181
Academic Language Features of Social Studies 182

Facilitating Oral Language Development during Academic
Instruction 183

Teacher Talk during Academic Instruction 183
Scaffolding Student Use of Oral Language for Academic Purposes 183
How May We Assess English Learners’ Oral Language Competence? 185
The Student Oral Language Observation Matrix 185
Example of a SOLOM Observation and Scoring 187
Instructional Implications Based on SOLOM Scoring 190
Checklists and Anecdotal Observations 190

How May Content Instruction Be Differentiated to Promote Oral Language
Development? 193

Summary 196
Internet Resources 196
Activities 197

First Steps to Literacy: English Learners Beginning
to Write and Read 198

What Does Research Tell Us about Early Literacy Development? 202
Historical Overview of Early Literacy Instruction 204
Reading Readiness Perspective 204
Emergent Literacy Perspective 205
Balanced Comprebensive Literacy Perspective 206
Early Literacy Development in English as a Non-Native Language 207
Whole-Part-Whole Cycle for English Learners of All Ages 207
Special Needs of Older, Preliterate Learners 208
New Literacies and English Language Learners 210
Which Print Functions and Forms Are Acquired during Early Literacy
Development? 210
Highlighting Literacy Functions in Your Classroom 211
Print Concepts Children Develop in the Emergent Literacy Phase 211
Exploring the Visual Form of Written Language 214
Alphabetic Writing Systems: Connecting Sounds and Symbols 215
Invented Spelling: Working Out Sound/Symbol Correspondences 217



Contents Xi

How May Family and Community Nurture Early Literacy
Development? 219
Family Practices That Promote Literacy Development 220
Family Literacy Programs 222
Promoting Parent Involvement in English Learners’ Schooling 224
Making Parent Involvement a School-Wide Goal 224
Taking School Activities Home 224
Which Classroom Strategies Promote Early Literacy Development? 225
Early Literacy Goals 225
Creating a Literacy-Rich Classroom Environment 226
Books, Books, Books! 226
Using Daily Routines to Highlight the Forms and Functions of Print 229
Morning Message 229
Classroom Rules and Procedures 229
Wall Dictionary 229
Reading Aloud to Students 230

Shared Writing and Reading Using the Language Experience
Approach 232

Dialogue Journals 233
Helping Students Recognize and Spell Words Independently 233
Using Big Books to Teach Sight Words and Phonics 233
Strategies to Increase Students’ Sight Word Vocabulary 234
Phonics 235
Word Families 236
Invented Spelling and Word Recognition 238
Developmental Levels in Student Spelling 238
Summary of Early Literacy Instructional Strategies 242
How May English Learners’ Early Literacy Development Be Assessed? 243

How May Early Literacy Instruction Be Differentiated for English
Learners? 244

Summary 247
Internet Resources 247
Activities 248

Words and Meanings: English Learners’ Vocabulary
Development 250

What Does Research Show about English Learners’ Vocabulary
Development? 252

What Kinds of Words Do Students Need to Know? 256
How Do Students Learn New Words? 258



Contents

How Do We Differentiate Vocabulary Assessment and Instruction? 263
English Language Proficiency Considerations 263
Primary Language Proficiency Considerations 264
Vocabulary Assessment Prior to Instruction 265
Planning Differentiated Vocabulary Instruction 266
Fifth-Grade Science Lesson: Differentiated Instruction 266
Dictionaries as a Resource for Differentiating Instruction 267
Picture Dictionaries 268
Bilingual Dictionaries 269
Monolingual Language Learner Dictionaries 269
What Are Some Beginning and Intermediate English Learner
Characteristics and Teaching Strategies? 269
Beginning English Learner Characteristics and Teaching Strategies 270
Total Physical Response (TPR) 270
Web Tools for Learning Vocabulary 271
Read-Alouds 272
Word Cards 272
Word Wall Dictionary 272
Working with Idioms 273

Intermediate English Learner Characteristics and
Teaching Strategies 274

Word Wheels 274

Language Wheels for Verbs, Adjectives, Adverbs, and Cognates 274
Vocabulary Self-Collection Strategy 275

Word Wizard 275

Contextual Redefinition 276

List-Group-Label-Map for Elementary and Secondary Students 277

List 277
Group 277
Label 277

Vocabulary Journals 278

Teaching Students How to Use Dictionaries Effectively 278
Teaching Prefixes and Suffixes 279

Word Learning Strategies Older Students Found Useful 281

How Do We Assess ELs’ Vocabulary Progress? 282
Summary 282

Internet Resources 283

Activities 284



English Learners and Process Writing 286

What Does Research Tell Us about Writing in a Second Language? 289

What Is Process Writing and How Does It Benefit English Learners? 290
Students’ Responses to “I Remember” 293

How Does Process Writing Benefit English Learners? 295

What Are the Six Traits of Good Writing and How Can They Help English
Learners? 295
Using Webtools with Process Writing: Blogs and Wikis 296

What Are Some Collaborative Contexts for Process Writing? 299
Peer Response Groups 300
A Sixth-Grade Class Works in Response Groups 303
Peer Editing Groups 304
Publishing Student Writing 305

What Are Some Beginning and Intermediate English Learner Characteristics
and Teaching Strategies? 306
Description of Beginning Writers 307
Strategies to Assist Beginning Writers 308
Oral Discussion and Brainstorming Ideas 309
Partner Stories Using Pictures and Wordless Books 309
Concept Books: Creating a Teaching Library 310

Peek-a-Boo Books for Younger Students and Riddle
Books for Older Students 310

Pattern Poems for Elementary and Secondary School Students 311
From Personal Journals to Dialogue Journals to Buddy Journals 311
Improvisational Sign Language 314
Life Murals 315
Clustering 315
Freewriting 316
Description of Intermediate Writers 317
Strategies for Intermediate Writers 319
Show and Not Tell ~ 319
Sentence Combining 320
Sentence Shortening 321
Sentence Models 322
Student Examples of the Model 323
Voice 323
Mapping 324
How Can We Assess English Learners’” Writing Progress and Differentiate
Instruction? 327
Portfolio Assessment 328
Balancing Goals: Fluency, Form, and Correctness 330



xiv Contents

Balancing Instruction: Scaffolds, Models, and Direct Instruction 331
Helping Students Deal with Errors in Their Writing 331
Example of a Differentiated Lesson Plan for English Learners 333

Summary 335
Internet Resources 336
Activities 336

Reading and Literature Instruction for English
Learners 338

What Does Research Tell Us about Reading in a Second Language? 341
Second Language Readers 342

What Role Does Background Knowledge Play in English Learners’
Reading Comprehension? 342

Reading Processes of Proficient Readers 343
What Is Metacognition? “Thinking about Thinking” 344
What Role Does Text Structure Play in Reading Comprehension? 344
Why Is Internet Reading Thought of as a New Literacy? 345
How Do Guided Reading, Literature Study, and Independent Reading
Promote Literacy? 346
Guided Reading 347
Literature Study: Response Groups 348
Steps That Prepare Students to Work in Response Groups 350
How Literature Response Benefits English Learners 351
How Can We Encourage Independent Reading? 351
Approaches to Independent Reading 351
Helping Students Choose Books of Appropriate Difficulty 354
What Are the Characteristics and Strategies for Beginning
and Intermediate Second Language Readers? 356
Beginning Second Language Readers: Characteristics and Strategies 356
Language-Experience Approach 356
Providing Quality Literature for Beginners 359
Pattern Books 360
Hlustrating Stories and Poems 362
Shared Reading with Big Books 362
Directed Listening-Thinking Activity 363
Readers’ Theater 365
Story Mapping 366



Contents XV

Intermediate Second Language Readers: Characteristics and
Strategies 367

Cognitive Mapping 368

Directed Reading-Thinking Activity 369

Literature Response Journals 372

Developing Scripts for Readers’ Theater 374

Adapting Stories into Plays and Skits for Live or Video presentations

How Do We Assess Second Language Readers’ Progress? 375

Assessing with Materials Students Bring to Class 376
Informal Assessment 377

Miscue Analysis 377

Miscue Procedure 377

Interpreting Miscues 379

Informal Reading Inventories 384

Running Records 385
Other Reading Assessment Resources 386
Portfolio Assessment 387
Student Self-Assessment 389

How Do We Differentiate Reading and Literature Instruction? 389
Summary 392

Internet Resources 393

Activities 394

374

Content Reading and Writing: Prereading and During

Reading 396

What Does Research Tell Us about Content Area Reading and Writing for
English Learners? 401

Looking Closely at the Reading Process of Mature Readers 402
Resources That English Learners Bring to Reading in English 405

How Do Readers Interact with Longer, More Complex Texts? 408
Aesthetic and Efferent Interactions with Texts 408
Effects of Text Structure on Comprehension and Memory 409
Cobesive Ties/Signal Words 412
Headings and Subheadings 413
Teaching Text Structure: A Classroom Example 413
Literary Structure 414
Discussion of Story Elements 415

Metacognition and Learning from Text 415



xXvi Contents

How Can We Match Students with Texts for Optimal Learning? 416

Evaluating Students’ Interaction with Text Using the Group Reading
Inventory 416

Evaluating Your Own Interaction with One Text 418

Which Strategies Promote Reading Comprehension? 420

Prereading Strategies: Developing Motivation, Purpose, and Background
Knowledge 421

Teacher Talk: Making Purposes Clear 421

Field Trips and Films 422

Simulation Games 422

Using Newer Technologies to Enhance Comprehension 423

Experiments 423

Developing Vocabulary before Students Read a Text 423

Structured Overviews 424

Preview Guides 424

Anticipation Guides 425

During Reading Strategies: Monitoring Comprehension 427

Using Headings and Subbeadings 427

Directed Reading-Thinking Activity (DR-TA) 428

Guided Reading 429

ReQuest Procedure 430

Vocabulary Strategies during Reading 431

Using Clustering to Develop Vocabulary in Context 431

Jigsaw Procedure 433

Learning Logs 433
How Can We Assess Students and Differentiate Instruction for Content
Reading? 434

Summary 436
Internet Resources 436
Activities 437

Content Reading and Writing: Postreading Strategies
for Organizing and Remembering 438

Which Postreading Strategies Are Effective with English Learners

and Why? 441
Semantic Feature Analysis for Vocabulary Development after Reading 441
Strategies to Organize and Remember Information 442

Rebearsing 443



Contents xXvii

Venn Diagrams 443
Mapping 444
Reciprocal Teaching 445
Summarizing and Rebearsing Information with Mapping 446
How Can Writing Be Used as a Learning Tool across the Curriculum? 447
Journals and Learning Logs 447
Developing Teacher- and Student-Generated Topics in Content Areas 447
Photo Essays: Combining Direct Experience, the Visual Mode, and
Writing 450
Written and Oral Collaborative Research Projects 452
K-W-L, a Strategy That Fosters Thinking before, during, and after
Reading 454
How Do Theme Studies Provide a Meaningful Learning Context for English
Learners? 455
Introducing the Topic and Choosing Study Questions 455
Organizing Instruction 458
Instructional Modifications for English Learners 460
How Can Content Learning Be Assessed? 462
Portfolio Assessment 462
Selecting Materials for the Portfolio 462
Evaluating Portfolios 462
Using Multiple Measures for Assessment 465
How May Content Area Instruction Be Differentiated for English
Learners? 465

Summary 469
Internet Resources 470
Activities 471

References 472
Author Index 489
Subject Index 494



Preface

Reading, Writing, and Learning in ESL: A Resource Book for Teaching K-12
English Learners, Seventh Edition, is a comprehensive, reader-friendly resource
book that provides a wealth of teaching ideas for promoting oral language, read-
ing, and writing development in English for K-12 English learners. While tech-
nology is integrated throughout, a new chapter on “English Language Learners
and New Literacies” describes classroom Internet strategies, safety, ethical use,
and guidelines for online reading and writing. The book provides up-to-date lan-
guage acquisition theory, classroom organization, teaching strategies, and assess-
ment procedures for effective English learner instruction. Many of the lessons in
each chapter are bolstered by videos taken from classrooms. It is an ideal text for
ESL and bilingual methods classes and for general reading/language arts methods
classes in geographical areas serving English learners. It is also an excellent staff
development tool.

Purpose and Scope of This Book

Our purpose in this seventh edition remains the same as in the earlier editions:
We wish to open a window on classrooms in which English learners are actively
involved in learning about themselves, their classmates, and the world around
them. In these classrooms, students often pursue topics they choose, using oral
and written English to discuss and confer with their classmates, read, write, re-
port, and share ideas and learning. Gradually, they advance their knowledge of
English, expanding their discourse repertoires and refining their control of gram-
mar, pronunciation, spelling, and mechanics. Ideally, they will use their growing
academic, linguistic, and sociocultural competence to create better worlds for
themselves and those around them.

Viewing learning as a social process, we will introduce you to the classroom
cultures of some of the best teachers we know—classrooms in which English
learners of diverse language and cultural backgrounds demonstrate success in
learning. In particular, we will describe various social structures that maximize
language and literacy development for English learners, such as student-teacher
conferences and collaborative groups. At the same time, we will focus on specific
instructional and assessment strategies that effective teachers use to promote the
language and literacy development of all students.



New in This Edition

We have put a great deal of thought and effort into making the seventh edition
as thorough and current as possible, while maintaining a user-friendly style. The
significant updates include the following:

A new chapter on New Literacies that focuses on Internet use for academic
learning.

Several extensively revised chapters are as follows:

e Chapter 8 on writing offers new material on the six traits of writing and
shows how to use them to create a dynamic writing classroom where
elements of good writing are made explicit.

e Chapter 11 on assessment has been deleted, and important information
on reading assessment has been folded into Chapter 9.

Each chapter includes Video Examples, illustrating important concepts and
teaching strategies so that students can see what they are reading about. The
video links are live for student and instructor access in the Pearson eText.
The video clips are contextualized with statements and questions to provoke
student thinking and application.

New photos (over 60 photos) with descriptive captions highlight key ideas.

New student work samples are presented in the chapters on early literacy,
writing, and reading.

Each chapter in the Pearson eText concludes with a multiple-choice quiz
with feedback on each correct answer. These are accessible for student use
only in the Pearson eText.

A glossary has been added to the Pearson eText.

New Material in Each Chapter

This is a more detailed list of the changes made to each chapter:

Chapter 1

Six videos that enhance student learning on topics such as creativity, culture,
classroom strategies, and the Common Core State Standards

New figures and tables on: Getting to Know Students, Sociolinguistic As-
pects That May Affect Classroom Discourse, and Guidelines for Evaluating
Use of Technology

New and updated resource lists on multicultural teaching and bilingual
education

m An introductory discussion of the Common Core State Standards (CCSS)

New/revised activities at the end of the chapter

A multiple-choice test at the end of the chapter to assist readers in checking
comprehension and retention of ideas, accompanied by feedback explaining
the correct answer to each of the multiple-choice questions.

Preface
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Chapter 2

m Six videos that enhance student learning: cognitive-academic language
development, language versus dialect, theories of language development,
and Krashen’s five hypotheses of second language acquisition

m New/revised activities at the end of the chapter

m A multiple-choice test at the end of the chapter to assist readers in checking
comprehension and retention of ideas, accompanied by feedback explaining
the correct answer to each of the multiple-choice questions.

Chapter 3

m Six videos that enhance student learning: Common Core State Standards,
differentiating learning, multiple modes of learning, sheltered instruction,
the SIOP model, and pair and group work

m A revised discussion of the Common Core State Standards and their
relationship to academic standards for English language development

m New/revised activities at the end of the chapter

m A multiple-choice test at the end of the chapter to assist readers in checking
comprehension and retention of ideas and feedback explaining the correct
answer to each of the multiple-choice questions.

Chapter 4 (a completely new chapter)

m Seven videos that enhance student learning: technology, technology in the
Sth grade, computers in classrooms; new literacies research, differentiating
instruction through technology, blogs, and classrooms of the future

Information on using blogs, wikis, and social networking

Information on how to use the Internet safely, intelligently, and ethically
Photos with captions throughout the chapter that highlight key ideas
New activities at the end of the chapter

A multiple-choice test at the end of the chapter to assist readers in checking
comprehension and retention of ideas and feedback explaining the correct
answer to each of the multiple-choice questions.

Chapter 5

m Six videos that enhance student learning: oral language development,
language proficiency levels, using games, iMovie drama projects, and using
songs

m Common Core box delineating the anchor standards for speaking and
listening that are addressed in the chapter

m Discussion of academic language features of oral instruction as influenced
by curriculum standards in math, science, and social studies

m New material on a strategy to promote student participation: Think-Pair-Share



Newl/revised activities at the end of the chapter

A multiple-choice test at the end of the chapter to assist readers in checking
comprehension and retention of ideas and feedback explaining the correct
answer to each of the multiple-choice questions.

Chapter 6

Six videos that enhance student learning on topics such as emergent literacy,
predictors of early literacy achievement, phonemic awareness, word walls,
and phonics

Common Core box delineating specific standards addressed in the chapter
New/revised activities at the end of the chapter

A multiple-choice test at the end of the chapter to assist readers in checking
comprehension and retention of ideas and feedback explaining the correct
answers to each of the multiple-choice questions

Chapter 7

Four videos that enhance student learning: vocabulary games in multicultural
classrooms and word walls

Common Core box delineating vocabulary standards addressed in the
chapter

New/revised activities at the end of the chapter

A multiple-choice test at the end of the chapter to assist readers in checking

comprehension and retention of ideas and feedback explaining the correct
answer to each of the multiple-choice questions

Chapter 8

Five videos that enhance student learning: process writing, writing work-
shops, peer editing, and creating poems

Common Core box delineating anchor standards for writing as addressed in
this chapter

m Numerous new examples of student writing

A completely new discussion on the six traits of writing that represents a
large shift on the chapter’s view of writing in the classroom; the section in
the sixth edition on holistic scoring has, therefore, been deleted

New figures depicting (1) the six traits, and (2) strategies for teaching the
six traits

New table: writing traits matrix based on six traits model adapted for
beginning, intermediate, and advanced English Learners

New section on voice in writing and a new figure illustrating strategies for
teaching voice

New/revised activities at the end of the chapter

Preface

xxi
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A multiple-choice test at the end of the chapter to assist readers in checking
comprehension and retention of ideas and feedback explaining the correct
answer to each of the multiple-choice questions.

Chapter 9

Six videos that enhance student learning: prior knowledge, reading process,
academic oral language, scaffolding reading, graphic organizers, and forms
of assessment

Common Core box delineating reading/literature anchor standards
addressed in the chapter

Important information previously found in Chapter 11 (sixth edition) has
been updated, revised, and folded into Chapter 9

Guided reading, deleted from former Chapter 11, is now discussed in a thor-
oughly revised rendition that makes explicit the steps to guided reading

Portfolio assessment has been folded into Chapter 9 from the former
Chapter 11

m New/revised activities at the end of the chapter

m A multiple-choice test at the end of the chapter to assist readers in checking

comprehension and retention of ideas and feedback explaining the correct
answer to each of the multiple-choice questions.

Chapter 10

Six videos that enhance student learning: content area literacy, teaching di-
verse learners, text structure and comprehension, finding main ideas, pre-
viewing non-fiction books, and research-based comprehension strategies

Common Core box delineating anchor standards for content area reading
addressed in the chapter

A new section on the reading process of mature readers

New section on resources English learners bring to reading in English
Revised discussion on headings and subheadings

A new strategy, the ReQuest Procedure, is discussed in depth

Common Core Box on Common Core State anchor Standards (CCSS) for
content area reading

New/revised activities at the end of the chapter

m A multiple-choice test at the end of the chapter to assist readers in checking

comprehension and retention of ideas and feedback explaining the correct
answer to each of the multiple-choice questions.

Chapter 11

Six videos that enhance student learning: dimensions of comprehension,
thought provoking activities, mapping, journals, KWL, and Sir Ken
Robinson on “How to Escape Education’s Death Valley”



Common Core box delineating anchor standards on writing in History/
Social Studies, English Language Arts, Science, and Technical Subjects

New material on Reciprocal Teaching Strategy is presented in this chapter
New section on summarizing and re-presenting information with mapping
New/revised activities at the end of the chapter

A multiple-choice test at the end of the chapter to assist readers in checking
comprehension and retention of ideas and feedback explaining the correct
answers to each of the multiple-choice questions.
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Features of the Book |

We have included numerous features to make this book easy for readers to use:

Each chapter begins with a graphic overview depicting the key elements of
the chapter, useful for previewing and reviewing chapter content.

Each chapter begins with a short introduction and learning outcomes so
readers know at a glance the focus and general content of the chapter.

Each chapter includes numerous classroom examples and vignettes of teach-
ers and students. These not only give life to the text but they also illustrate
important ideas as they apply to classroom life.

Each chapter contains videos of classrooms in which teaching strategies are
implemented.

Each chapter concludes with a summary of teaching strategies that were pre-
sented in the chapter and grade levels at which each strategy may be used.
Grade levels are especially important for showing teachers how beginning
strategies may be used with older learners who are at the early phases of
English language development.

Each chapter ends with a “pop up” multiple-choice quiz and feedback on
correct answers in the Pearson eText to help students consolidate their
learning.

To facilitate use as a handy reference and resource, the book includes a
detailed table of contents to enable readers to quickly peruse, identify, and
locate topics and teaching strategies in each chapter. Similarly, author and
subject indexes and references at the end of the chapters offer quick refer-
ence guides.

A glossary is provided in the Pearson eText to assist readers with studying
vocabulary and ideas.
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Organization of the Text

Instructor Supplements for This Edition

Reading, Writing, and Learning in ESL consists of 11 chapters, sequenced as follows:

m Chapter 1 summarizes background information on English learners, in-
cluding the impact of culture on learning, language support program types,
education policy affecting English learners, Common Core and English lan-
guage development standards, and the use of Internet and communication
technologies in the classroom.

m Chapter 2 presents an overview of first and second language acquisition
theories as these relate to students, classrooms, and teaching practices. It
discusses communicative competence, academic language, learner language,
and learner traits that affect second language learning in school.

m Chapter 3 develops a coherent model of effective English learner instruction
and assessment, including content-based, differentiated, and sheltered in-
struction. Integration of Internet and other digital technologies is addressed
as well.

m Chapter 4 presents Internet use, including Web 1.0 and Web 2.0. The chap-
ter discusses safety, ethical use, and various specific strategies used in class-
rooms such as blogs, wikis, videos, and social networking.

m Chapters 5 through 11 present teaching and assessment strategies, address-
ing oral language development for beginning and intermediate English
learners (Chapter 5); early literacy development (Chapter 6); vocabulary
development (Chapter 7); writing (Chapter 8); reading and literature study
(Chapter 9); and academic content area literacy (Chapters 10 and 11).

This edition is accompanied by an updated Instructor’s Resource Manual and
Test Bank, which can be downloaded from the Instructor’s Resource Center on
pearsonhighered.com, and a computerized test management file, TestGen, to
help you customize your exams.
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“No act of kindness, no matter how small, is ever wasted.”
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. Chapter Learning Outcomes

In this chapter, we provide you with basic information on English learners (ELs) in today’s class-
rooms, including discussion of demographic changes, legislative demands, and technological inno-
vations that impact teachers and students. After studying this chapter you should be able to:

1.
2.

Discuss the diversity of ELs in K-12 classrooms and suggest ways to get to know them.

Explain how cultural differences may affect the way your students respond to you and to your
efforts to teach them.

Explain how you might ease new ELs into the routines of your classroom.
Describe policy trends affecting EL education.
Describe different program models for ELs, discussing advantages and disadvantages of each.
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Chapter 1

English Learners in 21st-Century Classrooms

Teaching and learning in the 21st century are filled with challenge and op-
portunity, especially when teaching students for whom English is a new
language. With the evolution of the Internet and cell phone technologies, com-
munication has become a simple matter within and across national boundaries.
In addition, people are becoming more mobile in a variety of ways. For example,
international migrations have changed the demographics of many countries, in-
cluding the United States, Canada, and the European countries. The coexistence
of people from diverse cultures, languages, and social circumstances has become
the rule rather than the exception, demanding new levels of tolerance, under-
standing, and patience. Even as immigration has changed the face of countries
such as the United States, occupational mobility has added another kind of diver-
sity to the mix. Earlier generations planned on finding a job and keeping it until
retirement at age 65. Today, the average wage earner will change jobs as a many
as five times prior to retirement. These changes are due to the rapid evolution of
the job market as technology eliminates or outsources some jobs, while creating
new ones that require retooling and retraining. Even as immigrants arrive and
people change jobs, the gap between rich and poor continues to widen in the
United States, threatening social mobility for those in poverty and the working
class. These changing demographics thus add another element to the ever-shifting
field on which we work and play. Now, more than ever, the education we pro-
vide our youth must meet the needs of a future defined by constant innovation
and change.

Into this field of challenge and change, teachers provide the foundation
on which all students, including English learners (ELs), must build the
competence and flexibility needed for success in the 21st century. It is our
hope that this book will provide you the foundations to help your students
envision and enact positive futures for themselves. To that end, we offer you
a variety of theories, teaching strategies, assessment techniques, and learn-
ing tools to help you meet the needs of your students and the challenges
they will face today and in the future. Our focus is on K-12 students who
are in the process of developing academic and social competence in English
as a new language.

There are a number of basic terms and acronyms in the field of EL ed-
ucation that we want to define for you here. We use the term English learn-
ers (ELs) to refer to non-native English speakers who are learning English in
school. Typically, ELs speak a primary language other than English at home,
such as Spanish, Cantonese, Russian, Hmong, and Navajo, to name just a few
of the hundreds of other languages spoken at home. English learners vary in
how well they know the primary language. Of course, they vary in English
language proficiency as well. English language development may be envisioned
along a continuum from non-English proficient to fully English proficient.
Those who are beginners to intermediates in English have been referred to as
limited English proficient (LEP), a term that is used in federal legislation and
other official documents. However, as a result of the pejorative connotation of
“limited English proficient,” most educators prefer the terms English learners,
English language learners, non-native English speakers, and second language
learners to refer to students who are in the process of learning English as a
new language.
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Newcomers and long-term English learners (Olsen, 2010) represent
two important EL groups. Newcomers are newly arrived immigrants.
Typically, they know no English and are unfamiliar with the culture and
schooling of their new country. Often they are served by newcomer pro-
grams that help them adjust and get started in English language acquisi-
tion and academic development. Long-term ELs, on the other hand, are
students who have lived in the United States for many years, have been
educated primarily in the United States, may speak very little of the home
language, but have not developed advanced proficiency in English, espe-
cially academic English. They may not even be recognized as non-native
English speakers. Failure to identify and educate long-term ELs poses
significant challenges to the educational system and to society. In this
book, we offer assessment and teaching strategies for “beginning” and
“intermediate” ELs. If you are teaching long-term ELs, you will likely find
excellent strategies described in the sections for intermediate ELs. Some
beginning strategies may apply as well.

The terms English as a Second Language (ESL) and English for
Speakers of Other Languages (ESOL) are often used to refer to programs,
instruction, and development of English as a non-native language. We

b Video Example

Watch Sir Ken Robinson'’s talk,
“How to escape education'’s
death valley.” He discusses
No Child Left Behind, stan-
dardized testing, and the
qualities of education that
help students develop into
lifelong learners. The talk is
humorous, enjoyable, and
informative and shows how
education can become excit-
ing. With which ideas do you
agree? With which ideas do
you disagree?
https://www.youtube.com/
watch?v=wX78iKhlnsc

(19:11 min.)

use the term ESL because it is widely used and descriptive, even though what
we refer to as a “second language” might actually be a student’s third or fourth
language. A synonym for ESL that you will find in this book is English language

development (ELD).

Who Are English Learners and
How Can I Get to Know Them? :

Students who speak English as a non-native language live in all areas of the
United States, and their numbers have steadily increased over the last several de-
cades. Between 1994 and 2004, for example, the number of ELs nearly doubled
and has continued to increase in subsequent years. By 2008-2009, the number
had reached 5,346,673. Between 1999 and 2009, U.S. federal education statistics
indicated that EL enrollment increased at almost seven times the rate of total stu-
dent enrollment (www.ncela.gwu.edu/faqs/). By school year 2011-2012, the EL
population had increased in all but 10 states to an average of 9.1 percent, with
highest numbers reported in Alaska, California, Colorado, Hawaii, Nevada,
Oregon, and Texas (National Center for Education Statistics, 2012). California
had the highest percentage at 23.2 percent, while 14 other states and the District
of Columbia had percentages between 6.0 and 9.9 percent. For the 2000-2001
school year, the last year for which the federal government collected primary
language data, states reported more than 460 different primary languages, with
Spanish comprising by far the most prevalent, spoken by about 80 percent of
ELs (Loeffler, 20035). In short, ELs in K-12 public schools represent a significant
special population throughout most states. Helping them succeed educationally

is thus of paramount importance.





